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1. Curriculum Policy Purpose 
 
The purpose of this policy is to guide educators, parents and students regarding 
what is learned, how it is learned and how impactful this is. It includes reference to 
our mission, our distinctiveness and also provides a curriculum overview. The 
curriculum should be responsive to need and to the changing world so it is expected 
that the curriculum experience will evolve and iterate over time.  
 
This policy does not include everything that relates to our curriculum experience but 
gives the essential platform to ensure it reflects the distinctive offer of the 
Hummingbird Learning Lab (HLL) 
 
What is a curriculum? 
 
A curriculum can be thought of as what is being planned, taught, experienced, 
assessed and learned. It is important to look at the impact of that experience. 
Learning connects to context and uses both short-term memory (our ability to 
process new and novel things) and long-term memory (how we can access skills, 
knowledge and understanding).  

It is important to recognise that learning happens over time. We utilise a spiral 
curriculum where key concepts are revisited to increase our depth of knowledge and 
to create understanding. 

A key part of the curriculum experience is that understanding is generated and can 
be accessed rather than just being able to retrieve a fact. There are lots of examples 
in schools where knowledge is taught and retrieval practised, for the exam. When 
learning is like this it rarely sticks and can leave some young people saying things 
like, “I’m glad I won’t have to go to school anymore because I hate learning” or the 
teacher responding to the student's question of “why are we learning this?” with the 
response, “because it’s in the test.” We want to build a love of learning and 
discovery.  

Why is the curriculum so important?   
By having a carefully planned curriculum which connects to young people’s lives, 
there is a greater chance of having the impact we highlight below. It is unlikely that 
this would just happen anyway and requires leadership from everyone in our 
community. A well-planned curriculum is beautiful and rewarding to create,  teach, 
and learn. It is foundational for what we do.  
 
 
 
2. Intention of the Hummingbird Learning Lab Curriculum 
 
The curriculum of the HLL intends to provide a learning culture and experience which 
ensures that we realise our mission to give young people agency to evolve 
throughout life. We see agency as underpinned by the learners' awareness of 
themselves, others and the world. This awareness impacts on our attitude to learning, 
the actions we then take and the way we seek to be accountable for these actions. 
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How will we give young people agency to evolve?  
The following principles of distinctiveness are exercised within the curriculum 
experience to realise student agency and evolvability. As such they are foundational:  
 

1.​ To be rooted in nature and human nature. 
2.​ To create a learning lab ecology that encourages inquiry and draws from 

real-life experiences to promote deeper understanding. 
3.​ To develop a way of being grounded in curiosity, critical thinking, compassion 

and courage. 
4.​ To empower well-being and learning-to-learn through Perceptual 

Neuroscience. 
5.​ To have a go and iterate with a desire for beauty and doing things well. 
6.​ To foster a real-world authenticity to engage in the hard questions that truly 

matter. 
7.​ To be loving towards and have a positive impact on self, others and the world. 
8.​ To enable agency through an alignment of awareness, attitude, actions and 

accountability. 
9.​ To live with integrity and kindness. 

 
 
3. Student Experience of the Curriculum 
 
We have various versions of the curriculum. This includes what is planned, what is 
taught, what is experienced by the learner, what is assessed and what is learned. 
The intention of our curriculum is to give young people agency to evolve 
throughout life. This means that the planned curriculum must give opportunities for … 
 

1.​ Building awareness 
2.​ Developing a helpful attitude 
3.​ Taking new actions 
4.​ Seeking feedback so I take accountability for my life 

 
Schemes of Work and related materials are on our Drives with a basic overview on our 
website.  
 
The curriculum model is one in which the work that students take part in must be 
purposeful, has context and looks at how I am learning, as well as what I am 
learning. This fits with our focus on developing intrinsic motivation and agency, which 
supports students to recognise the choices they make in life and the associated 
consequences. 
 
The following are examples of these principles -  
 

●​ The student is at the centre of the learning process. Our focus on perception 
allows us to enter the young person’s world and value this and their 
motivations and aspirations.  
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●​ Neuroscience is learned to foster well-being and learning examining areas 
such as relationships, emotions and how our brains work best. We have an 
understanding of working memory and the power of metacognition.  Health 
and physical education are important. 

●​ We want students to experience inquiry to build a conceptual understanding of 
life and a project-based approach to operationalise their ideas into the world. This 
takes each person from exploring to planning, to making, to discovering and 
to sharing. Learning and making can lead to the rest of the room disappearing 
and being purposefully absorbed.  This is based on what matters to an 
individual.  

●​ This supports the opportunities to learn knowledge and skills, as well as  build 
understanding and exercise a new way of being.  

●​ Our inquiry approach fits well with the idea that we are a lab and life is an 
experiment. We utilise questions as a source of inquiry. The school has 
developed a lab ecology that utilises a team approach to co-construct the 
curriculum. This means that students, staff, other experts and parents all have 
the potential to shape what we do. 

●​ Creativity is a thread that runs through all we do. We do not believe it is a 
linear choice between academic success and creativity. These areas are 
complementary. 

●​ The curriculum should reflect and be tailored towards needs. This includes 
individual, local, national and international needs. Individual needs and 
aspirations are met, and obstacles to progression are addressed. 

●​ Assessment forms an integral part of understanding where we are and what 
helps us improve. Our approach can be evidenced through the outcomes of 
students. Students also act as researchers. 

●​ As an ‘All-Through’ school we can connect different stages of learning, such 
as primary and secondary, in new ways. 

●​ The curriculum actively plans to develop the attributes described in our 
distinctiveness. 

●​ Students are seen as “leaders of their own learning”, and as such facilitating 
student voice is essential. We recognise that all the choices we make as 
learners have consequences.  

●​ The curriculum will allow students to select experiences that are tailored to 
their interests. Not all students will be expected to do the same things. The 
counterbalance is that students will also work in teams and exercise 
interdependence as well as independence. 

●​ We are developing a curriculum that is appropriately broad and balanced to 
help prepare young people for life. 

●​ Curriculum experience is enhanced, and even transformed, by resources, 
community and technology. 

●​ Learning outdoors and utilising our town or city as a resource enhances the 
context for learning. 

●​ We support learners to curate their learning and life.  
●​ Technology will be embedded in all aspects of school life to enable children to 

develop digital wisdom. 
●​ Learning has a context, preferably real. This means we consider the value of 

audience and purpose on an ongoing basis to develop Knowledge, Skills and 
Understanding. We are clear about the progression of knowledge, skills and 
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understanding. 
 
 
4. Intended Impact 
Students will go into the world with agency to solve complex personal, cultural, and 
ecological conflicts and challenges … and the desire to do so. You will leave the 
Hummingbird Learning Lab with a new way of being alongside new skills and 
qualifications that will open the doors of universities, entrepreneurship and future 
careers. We give young people agency to evolve throughout life. This means they: 
 

1.​ Build awareness of self, others and the world around them 
2.​ Developing a helpful attitude towards uncertainty, challenge and change 
3.​ Taking new actions to lead their life 
4.​ Seek feedback and take accountability to be their best. 

 
Our approach will also enable young people to: 
 

●​ Raise aspirations of what is possible 
●​ Develop life skills, a way of being and active community participation 
●​ Enable seamless progression from primary through to higher education 
●​ Achieve high standards in recognised qualifications 

 
 
5. Curriculum Overview 
 
Early Years  
2 to 5 - to be developed 
 
 
Primary 
5 to 11- to be developed 
 
 
Secondary -11-to14 
Students study Maths, English, Personal Projects, Group Project, PE, and PSHE 
(including Neurolabs). 
 
In Maths students have a personal pathway using AI assessment on Century Tech 
and teaching that ensures that misconceptions are identified and addressed. In 
addition to this students will have experience of Maths in the Group Project and 
experience of problem solving using the NRich resources. 
 
In English the learning is integrated into the project. Reading is a regular activity 
within the week. Students engage with public speaking through the Group Project 
Events. 
 
The Personal Project happens for approximately 20% of the curriculum time and 
uses the  . This develops student Personal Project Guide BMLL Version
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independence and agency and is a step towards the personal project in our Level 2 
Qualification.    
 
The Group Project ensures that students learn to not only be independent, but 
become interdependent. The group project supports young people to solve real 
world problems. The three year rolling programme is outlined below. 
 

 
 
 
 
Secondary 14-16 
 
Students will study for the Crossfields Integrative Level 2 Extended Diploma. This 
qualification prepares learners to confidently progress to higher level academic and 
vocational qualifications, as well as undertaking independent study in a range of 
contexts. The diploma is Ofqual recognised and develops skills which include - good 
communication, working as part of a team, the ability to use creative thinking skills, 
generating new ideas and developing situational awareness. It is equivalent to 4 
GCSEs. 
 
Further information is detailed here  
 
Our students will also study for English Language and Maths GCSE. They will also 
continue to study PE, and PSHE (including Neurolabs). 
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The personal project connects to a module on creative thinking skills as well as 
another on personal and social learning skills. An overview of the 8 Group Projects 
that are completed over two years are shown below. 
 
 

 
 
 
 
 
The two year English Language GCSE is outlined on the next page. 
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16 Plus - 16 to adult - Level 3 outlined below - Level 7 to be developed 
 
Students will study for the Crossfields Integrative Level 3 Extended Diploma. The 
diploma is Ofqual and UCAS recognised. Crossfields states the the diploma equips 
students with a range of relevant skills which supports them to access higher 
education employment and entrepreneurship. These skills include - good 
communication, working as part of a team, generating new ideas, developing 
situational awareness, understanding & appraising a range of ideas, contexts and 
perspectives.  
 
Further information is detailed here   
 
By studying for the Level 3 CFI course students will be able to go to University, into 
the world of work, be an entrepreneur or remain at HLL to study a Level 7 course at 
Master’s Level. 
 
 
The Level 3 curriculum overview is outlined below: 
 
All students will study the three core modules below. The Action research module 
supports the student to then run their own independent inquiry using a participatory 
approach. The third module around inner practices and ways of being bridges the 
independent inquiry and the wider modules. 
 
 
 
Core Modules 
 

Action Research Independent Inquiry Inner Development Practice 

In this module, learners will: 
• Learn about a range of 
research methods and the 
skills needed to carry out 
primary research 
• Examine primary and 
secondary sources 
• Explore concepts such as 
validity, quality and reliability 
• Become familiar with 
narrative enquiry, journaling 
and other qualitative 
methods 

In this module, learners will: 
• Explore an interest, career 
aspiration or issue affecting 
society 
• Develop self-directed learning 
skills 
• Improve their self-reflection 
and develop their capacities for 
enquiry and 
curiosity 
• Use ongoing reflective 
practices and evaluation to 
transform their thinking 

In this module, learners will: 
• Develop their self-awareness 
and self-knowledge 
• Improve their cognitive skills 
• Reinforce positive interaction 
skills with others 
• Develop the skills to 
collaborate more effectively 
• Discover their abilities to 
drive forward positive changes 
• Begin to discuss, describe 
and articulate their 
development in this area 
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Other Modules 
 

Perspectives and 
Narratives 

Community and 
Culture 

Regenerative 
Economics Natural Sciences Art Craft and Design 

In this module, 
learners will: 
• Develop a deeper 
insight into their own 
worldview, beliefs 
and stories 
• Gain greater 
understanding of 
their own 
perspectives 
• Express their 
understanding of 
their own and others’ 
perspectives, 
through 
means such as 
creative writing, 
presenting etc. 
• Explore ways in 
which perspectives 
and narratives affect 
learner interactions 
and relationships 
with the world 
• Explore and 
examine narratives 
and texts from 
different cultures 

In this module, 
learners will: 
• Explore the 
variety of 
relationships 
that exist 
between human 
beings outside 
of familial, 
marital and 
sexual relations, 
and look at 
some examples 
in more 
detail 
• Learn how 
relationships 
develop, 
influence and 
evolve 
• Establish a 
productive 
environment in 
which their 
learning, and 
that of others, 
will take place 

In this module, 
learners will: 
• Gain 
understanding of 
the background and 
underlying 
principles of the 
market 
economy 
• Explore ways to 
design a 
regenerative 
economy, one that 
seeks to 
regenerate our 
capital assets 
rather than deplete 
them in the 
production of 
goods and services 
• Explore how 
entrepreneurship 
can be a positive 
force to tackle 
inequality and 
deliver social, 
environmental, and 
economic benefits 

In the module 
learners will: 
• Develop 
knowledge of the 
foundations of 
scientific 
thoughts, 
methods and 
philosophies 
• Explore 
scientific research 
methods and the 
epistemological 
basis of scientific 
thought 
• Develop an 
understanding of 
biological 
processes, which 
help to explain 
the 
origin and 
foundations of life 
on Earth and our 
existence 

In this module 
learners will: 
• Develop and hone 
their creative 
practices, both 
through learning 
practical 
skills, and 
appreciating and 
analysing the work 
of other artists, 
artisans and 
designers 
• Produce work that 
reflects their 
progress, in both 
their inner 
development 
work and their work 
in other modules 
• Appreciate their 
own and others’ 
work from the 
viewer’s 
perspective, 
exploring the ideas 
of curation and 
exhibiting works in a 
variety of contexts 

 
We will provide a distinctive take on the Extended Diploma as students will be 
working as a part of a lab, with a focus on neuroscience and complex adaptive 
systems. This will facilitate the development of original research findings and the 
potential to study a further “Level 7” qualification with an equivalency to 
masters-level learning.  
 
Schemes of work are developed across the school. This ensures consistently high 
standards in learning and teaching documenting the curricular activities planned for 
groups of students. Schemes of work will also provide a basis for monitoring and 
evaluating the curriculum. These are kept on encrypted cloud-based storage. 
 
 
6. The curriculum outside the Hummingbird 
Students can utilise their wider life outside of the HLL to demonstrate their learning 
and realise the CFI extended diploma. This is an important principle for the HLL 
where we see life as a lab ripe for discovery. 
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This means we look to be flexible to support young people to realise wider 
aspirations relating to sport, performance and other areas of life that matter to a 
young person. 
 
8. Our Pedagogy 
We use a range of pedagogical approaches including direct teaching, inquiry and 
project based learning. We typically look for students to move from explore to share. 
The exploration leads to curiosity and questions that form the basis of an inquiry or 
project. We believe that in too many schools students rely on being told what to do 
with a diet of didactic teaching.  
 

 
 
Please see for more information. Personal Project Guide BMLL Version
This approach means that the how of learning is increasingly led by the young 
person as they make discoveries and utilise learning in an authentic context. This 
pedagogy is highly engaging and prepares students for university, the world of work 
and entrepreneurial experience. 
 
Our pedagogy looks to: 

1.​ Break down a large process into bitesize chunks. 
2.​ Provide a context for learning, and ‘the why’ of learning. 
3.​ Scaffold learning to ensure that there is a stretch that results in achievement 

and thereby builds intrinsic motivation and agency. 
4.​ Connect visual and auditory input with hands-on experiences and 

applications. 
 
9. Assessment 
 
Assessment forms an important dimension of our approach (Assessment and 
Reporting Policy), so we can see not only the impact of students' experiences on 
their learning but also identify needs and next steps as well as understanding how to 
learn best. The root meaning of the word assessment is to sit alongside. This sense 
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of being parallel and of mentoring gets lost when we connect to testing and the end 
goal is not a love of learning. 
 

Assessment can connect to 
purpose and impact and reflect 
the knowledge, skills and 
understanding that develop. The 
assessment of learning 
identifies what I have learned and 
therefore my needs. The 
assessment for learning shows 
me what I need to do next and 
assessment as learning builds 
my understanding of self 
(including how I learn), others and 
world. 
 
Learning happens over time and 
is not always developed in a 
linear sequence or progression.  
We are suggesting that by using 
assessment as an alongside 
process, rather than being done 

to an individual, the pedagogy and curriculum experience will itself be co-created 
and contextualised. We want to demonstrate that our students can access 
knowledge, skills, understanding, create healthy habits and exercise new ways of 
being. 
We will use a rubric to connect the assessment of learning and for learning. We will 
use the A’s - awareness, attitude, action and accountability for the learning 
dimension. 
 
Examples of assessment we use at HLL: 
 
Assessment, Pedagogy and Feedback Guidance (includes marking),  
 
Assessment is moderated internally and externally (when working with a qualification 
centre such as the CFI) to ensure that there is a consistency of approach and clarity 
over expectations. 
 
Assessment data is recorded in agreed formats and stored on cloud based systems 
that are encrypted. Students and parents can access this in line with the details of 
our data protection policy. 
 
Assessment data is reported to students and parents. This forms part of the student 
profile. The profile also highlights areas of developments and personal goals. There 
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will be opportunities for discussion of the profile between students, educators and 
parents. The profile should never land as a surprise. 
 
 
10. Student Progression, monitoring and evaluation 
Students’ progress in their learning, for example in achieving descriptors in a rubric, 
will be closely monitored by a range of people including educators and the students 
themselves. The purpose of this is to ensure the best possible outcomes and should 
lead to an understanding of need and improved outcomes. This could relate to the 
following areas: 

a)​ to ensure student completion of learning 
b)​ to highlight where learning could be improved 
c)​ to identify student needs 
d)​ to predict outcomes with regard to employment and university 
e)​ to inform iteration of learning materials and learning experience 
f)​ to inform personalisation/scaffolding of the learning experience  
g)​ to identify educator needs 
h)​ to identify organisational needs  

 
Monitoring will be carried out by students, educators, leaders and the board. Our 
team will ensure progression by regular monitoring and evaluation and provide 
equality of access to all individuals, taking due account of special needs or 
disabilities. HLL leadership will evaluate the monitoring and produce a termly report 
passed on to the board, highlighting key needs and areas for development and areas 
of progression. This provides a healthy understanding of where we are at and what 
is needed to improve. 
 
The School Leadership will facilitate a review of this policy alongside staff, governors 
and students every other year. Part of our process to monitor and review will include 
the use of research, learning walks and evaluation of a variety of forms of data. 
 
For further detail and progression pathways please see the following document 
Pupil performance tracking 
 
 
11. Curriculum Planning 
 
Our model has been developed in response to a range of best practices, evidence, 
research and real-world experience. Curriculum planning is a collaborative exercise 
involving various teams, students and other groups including those with expertise. 
 
Planning includes the planning of learning sequences. Including the long-term 
(typically a year or years), medium-term (typically a month to a term), short-term 
(week and even daily plans)  
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Some of the curriculum will involve and be informed by people who are not teachers 
or staff within the school. For example, an expert who brings authenticity to a project. 
The Hummingbird retains accountability for this. 
 
The following needs inform the planning: 

1.​ Student needs, interests, ideas, and prior knowledge.  
2.​ Teachers’ needs to remove barriers to learning. For example, the teacher 

understands how to scaffold learning for those for whom English is an 
additional language.  

3.​ Qualification requirements for certain ages.  
4.​ School development needs  
5.​ Societal changes and needs 

 
The plan is a structure to depart from as it supports preparation but will not match 
the experience directly, in other words, the map does not show where I walked and 
what this was like. Our approach to curriculum planning outlines the following: 
 

1.​ The intention of the inquiry, module or project. That is the big-picture impact.  
2.​ The learning objectives in terms of knowledge skills and understanding. That 

is the detail of what is intended to be learned.  
3.​ The learning behaviours and ways of being we would like to observe.  
4.​ The context in which the learning is taking place including community 

connections, events and why this matters.  
 
The above then provides a platform for the students to lead their learning, including 
the exercising of voice and choice. The agency of students is supported by being 
coached through the curriculum experience with a focus on awareness, attitude, 
actions and accountability to enable the greatest quality of learning, including 
assessed outcomes.  
 
The following are helpful principles for curriculum planning: 

1.​ Start with the end in mind and “backwards plan”. This means asking how we 
want our students to leave us. This will involve knowledge, skills and 
understanding and should reflect, not just what is in a qualification, but what 
opens up the world the most to succeed in life. 

2.​ Planning includes knowledge, skills and understanding. Our planning includes 
the development of schemas which are constructed by the students (not 
copied from the educator) so that they can explicitly connect their knowledge.  
The creation of models is a stepping stone to understanding the underlying 
principles of an area. The construction of schemas, models and 
understanding happens over time. 
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3.​ We plan for opportunities where the student can be the scientist, artist, 
historian …learning remains a rumour until it enters the muscle.  

4.​ We plan for an integrated model where learning has a context. We still make 
subject learning explicit within this so that the young person knows that they 
are learning about history, geography, science etc. We must think explicitly 
about the links between different subjects and domains. 

5.​ Planning more detailed learning sequences includes areas such as how we 
introduce a topic or concept, how to develop key language, questions, what 
diagrams, models and stories might we choose to use? how do we apply 
learning into the real world, how do we assess … 

6.​ We want students to embody their learning rather than just recall it or google 
it. We plan for opportunities where knowledge and skills are applied with 
accountability to develop an understanding of an area of learning and of the 
process of their learning. 

7.​ We plan for engagement and link this towards specific knowledge, skills and 
understanding. Having fun on its own is not sufficient. 

8.​ Our team benefits from having colleagues to quality assure and review each 
other’s planning. Revisions to planning help us to evolve our practice and 
student outcomes 

 

12. Developing our approach. 

Our approach including curriculum design, pedagogy, assessment and learning 
environment is continually evolving. This is informed by our evolution cycle which 
informs priority areas for development and may result in professional development 
opportunities. The curriculum, pedagogy and assessment will always be a priority 
area for development. 
 
The evolution spiral involves monitoring and evaluation of practice and its impact, 
and turning these insights into actions (much as we are teaching the children in the 
school). This might include monitoring progress data, observation, working with other 
organisations, and quality assurance. All members of our team share practice openly 
with the rest of the team, external experts and parents supporting the process of 
co-construction that we use to develop the curriculum. 
 
Development is also informed by ongoing informal reflection and conversation about 
what we do. Staff reflect in teams about the impact on learning of experience. This 
means we seek and use feedback to continually challenge and improve what we 
offer. 
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The agency of our team is supported by them being coached through their facilitation 
of the curriculum experience with a focus on awareness, attitude, actions and 
accountability to enable the greatest quality of learning as outlined in our quality 
framework and including assessed outcomes.  
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